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ABSTRACT 

 

The academic success of undergraduate student mothers in public universities in Western Region, Kenya is significantly influenced 

by their psychosocial experiences. Balancing motherhood and academic responsibilities present unique challenges that can hinder 

their ability to perform at the same level as their peers. The objective of the study was to establish the effect of psychosocial 

experiences on learning outcomes of undergraduate student mothers in public universities in Western Region, Kenya. Despite 

existing research on student mothers, there remains a gap in understanding how psychosocial challenges. This study sought to bridge 

that gap by offering a comprehensive analysis of these factors. The study was conducted among government-sponsored 
undergraduate student mothers in public universities in Western Region, Kenya. It was grounded in role conflict theory. A mixed-

method research design was employed. The target population comprises one thousand three hundred and thirteen (1313) 

respondents. This consists of one thousand two hundred seventy-three (1273) student mothers, four (4) Deans of students, four (4) 

officers in charge of the gender and mainstreaming committee, four (4) Officers in charge of halls of residences, and four (4) Officers 

in charge of health facilities from each university and twenty-four (24) Chair of Departments. Simple random sampling was used to 

select 304 student mothers. Purposive sampling was used to select four (4) Deans of students, four (4) officers in charge of the 

gender and mainstreaming committee, four (4) Officers in charge of halls of residences, and four (4) Officers in charge of health 

facilities from each university and twenty-four (24) Chair of Departments. Data were collected through questionnaires, document 

analysis guides, and interview schedules. The validity and reliability of the research instruments were tested through a pilot study. 

Descriptive statistics such as means, frequencies, and percentages were used for analysis, alongside inferential statistical techniques, 

including multiple regression. The descriptive statistics findings and the information obtained during interview showed that 
psychosocial experiences influence the student motherhood performance. The findings indicated that psychosocial experiences 

negatively affect student mothers' learning outcomes, with a regression coefficient of -1.213. Conversely, academic resilience. The 

study concluded that psychosocial challenges hinder the academic performance of student mothers. It recommended that universities 

implement financial assistance programs such as scholarships and stipends, provide flexible academic schedules and online learning 

options. The study's findings may inform targeted intervention strategies to support student mothers and have implications for 

shaping educational policies within Western Region, Kenya public universities. 

 

Keywords: Kenya, Learning Outcomes, Psychosocial Experiences, Public Universities in Western Region, Student Mothers  
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I. INTRODUCTION 

 
Education is a cornerstone of personal and societal advancement, providing the tools necessary for individuals 

to lead fulfilling lives and contribute to the betterment of the world. It is widely regarded as a gateway to success, 

opening numerous opportunities and paving the way for a promising career and fulfilling life (Alshalawi, 2020). One of 
the most powerful mediums for progress is education. The importance of education in fostering human, societal, and 

economic development is, thus, fundamental. Education is crucial for women as it has been a facilitating factor towards 

women’s empowerment. Education is a transformative force, particularly for women as it facilitates empowerment and 

promotes gender equality (Crossouard & Dunne, 2021).  
Strategic developmental priority is placed on women’s education. Women with higher levels of education are 

more likely to be well-informed when it comes to nutrition and healthcare, which in turn leads to fewer children, later 
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marriages, and generally healthier offspring. Education is therefore a powerful weapon that fights and lifts people out 

of poverty as well as plays a role as a foundation for female development towards maturity (Sanborn et al., 2024) 

Despite numerous efforts to increase the enrolment of girls in education at different levels over the years, female 
students continue to face significant barriers in accessing and completing higher education. Globally, 54% of the 72 

million out-of-school children are girls (Ikpeama & Okoye, 2024). While primary and secondary school enrolment rates 

have improved, gender disparities persist at the university level. an issue that disproportionately affects women’s 
educational attainment is student motherhood. Around 21 million girls aged between 15 to 21 years old become pregnant 

each year, this years corresponds to the school going age for university students. In the Philippines, the cases of students 

who became parents in their teenage years continue to rise, with the majority of births (27.3 percent) being born to 

young moms aged 20 to 24. Twenty-three percent of these women give birth more than once. In the same data, five 
percent are young moms, aged 15-21 years old. In recent years, there has been an increase in individuals entering tertiary 

education, including a rising number of student-mothers (Savage, 2023). 

Student motherhood presents unique challenges that demand exceptional time management and emotional 
academic resilience. Research shows that student-mothers have limited capabilities to meet their personal needs due to 

their financial status which is greatly affected by school-related expenses (Savage, 2023). Balancing the dual role of 

motherhood and student life often results in heightened stress, making them vulnerable to mental health issues like 
Postpartum Depresssion endangering both maternal and child health (Matiba, & Kisanga, 2021). 

In Europe, the experience of student mothers in higher education has received considerable attention, 

particularly in countries like the United Kingdom, Germany, and the Nordic nations. In these contexts, universities have 

implemented various policies aimed at supporting student parents, including flexible learning schedules, subsidized 
childcare services, and parental leave provisions. For example, in Sweden and Norway, strong welfare systems and 

family-friendly educational policies have enabled student mothers to pursue higher education with less disruption. 

However, challenges persist in balancing academic responsibilities and parenting, particularly for single mothers and 
those from immigrant backgrounds, who often face additional barriers such as limited social support and cultural 

integration issues (Burk et al., 2022). 

In Nigeria, the challenges facing undergraduate student mothers are often more pronounced due to limited 
institutional and societal support structures. Most public universities lack formal policies or infrastructure to 

accommodate student mothers, such as childcare facilities, flexible learning programs, or counseling services tailored 

to parenting students. Cultural norms and economic constraints further exacerbate their difficulties, with many student 

mothers experiencing stigma, isolation, and financial hardships. Despite these challenges, some Nigerian student 
mothers demonstrate remarkable academic resilience, often relying on informal support systems such as extended family 

and peer networks to cope with their dual roles. The Nigerian context underscores a pressing need for targeted 

interventions and policy reforms to support this vulnerable student population (Ikpeama & Okoye, 2024). 
In the Kenyan public universities, the undergraduate student mothers stand out as a unique category of student 

mothers. They are different from the mature entry student mothers who might have superior skills in parenting for they 

tend to be older and have often well-coordinated education experience and family support (Sangawe, 2020). These 

undergraduate student mothers are further excluded from the high school student mother category that is covered by 
distinct education policies that spell out their re-entry, accommodation, progression and completion (Munyua et 

al.,2022)  

Despite recognizing student-mothers' challenges, a research gap persists in understanding the psychosocial 
experiences on learning outcomes of undergraduate students in public universities in Western Region, Kenya. Prior 

research has documented the numerous challenges student-mothers face that affect their ability to thrive academically. 

Studies have explored undergraduate student-mothers’ experiences (Kensinger & Minnick, 2018; Simon, 2020). 
However, research specific to the psychosocial experiences and academic resilience of student mothers in Western 

Region, Kenya public universities remains scarce. 

 

1.1 Statement of the Problem 
The global landscape of higher education has seen a notable increase in student mothers, with statistics from 

Canada and Kenya indicating this trend. In Canada, 11% to 16% of post-secondary students were identified as mothers, 

underlining the universality of this issue (Webber, & Dismore, 2021). A study by the Center for Studies in Adolescence 
reported a significant rise in Kenya teen mothers, reaching 49% at age 19. Additionally, preliminary data from the 

university registry in public universities indicate a high population of approximately 19% of student mothers currently 

in session (Mwangi, 2022). This trend extends to higher education, with 22% of female students in Western Region, 
Kenya public universities becoming mothers during their studies (Ajayi et al., 2021). 

Despite the burgeoning statistics of student mothers in campus spaces, the Kenya public university system lacks 

tailored support. Policies regarding pregnancy and schooling in Kenya addressing more students in primary and 

secondary schools are seen as discriminatory, often leading to difficulties for student mothers in terms of housing and 
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academic progression (Kisanga & Matiba, 2023). Further, existing literature focuses mainly on postgraduate student 

mothers, leaving a gap in understanding the plight of undergraduate student mothers, especially within Kenya public 

universities. 
Despite evidence highlighting these difficulties, there remains a critical gap in understanding the psychosocial 

experiences of undergraduate student mothers and how academic resilience influences their success. Addressing the 

issue of low completion rates, poor class attendance, and lack of engagement in virtual learning platforms is crucial, as 
these factors are central to the academic success of student mothers. This issue is urgent because continued neglect could 

result in a growing population of struggling student mothers who are unable to complete their education, thereby limiting 

their economic mobility and overall well-being. This study, therefore, seeks to explore these challenges 

comprehensively, emphasizing the need for targeted policies and support systems that enhance student mothers' 
academic resilience and success in Western Region, Kenya’s public universities (Sangawe, 2020). 

The research aimed to bridge this gap by delving into the specific challenges faced by undergraduate student 

mothers, emphasizing psychosocial impacts on learning outcomes, and employing a mixed-methods approach for a 
comprehensive exploration. The danger lies in overlooking the unique challenges of undergraduate student mothers, 

such as poor completion rates, low attendance to lectures (both in-person and virtual), and time management struggles, 

potentially leading to inadequate support and negatively impacting their learning outcomes. 
 

1.2 Research Objective  

To determine the effect of psychosocial experiences on the learning outcomes of student mothers in public 

universities in Western Region, Kenya 
 

1.3 Research Hypothesis  

HO1: Psychosocial experiences of student motherhood have no significant effect on learning outcomes at public 
universities in Western Region, Kenya. 

 

II. LITERATURE REVIEW 
 

2.1 Theoretical Review 

2.1.1 Role Conflict Theory 

Role Conflict Theory explains the challenges that arise when individuals experience competing demands from 
multiple roles. According to Murphy and Rose (2012), role conflict occurs when the expectations and responsibilities 

of one role interfere with the performance of another. Adofo (2013) further emphasizes that positions guide individuals' 

activities, determining what must be done and at what level of performance. For student mothers, the conflict between 
academic and parenting responsibilities often stems from time constraints, stress, and competing obligations. 

The theory, rooted in the contributions of scholars like Wolf, as cited in Adofo (2013) who classifies role conflict 

into intra-role conflict (incompatible expectations within the same role) and inter-role conflict (conflicting expectations 

between separate roles). For student mothers, intra-role conflict may arise from differing academic expectations, while 
inter-role conflict emerges when parenting responsibilities interfere with academic commitments. 

Research shows that role conflict has both positive and negative consequences. However, the primary focus has 

been on the difficulties associated with managing multiple roles. Dierckx et al., (2019) identify role overload and role 
competition as key concepts within role theory. Role overload occurs when a person lacks the necessary time and 

resources to meet all their obligations, leading to role strain difficulty fulfilling role expectations. In university settings, 

student mothers experience role strain due to academic pressure, financial struggles, and childcare demands, all of which 
impact their academic performance and overall well-being. The study found that student mothers face significant 

psychosocial challenges, including stress, emotional exhaustion, and anxiety. Dierckx et al., (2019) further stated that 

many struggle to balance coursework with mothering duties, leading to frequent absenteeism, lower academic 

performance, and, in some cases, dropping out. Additionally, financial constraints force some student mothers to miss 
classes or exams in pursuit of income. The intersection of academic, financial, and domestic responsibilities increases 

their burden, often resulting in poor learning outcomes. To mitigate these challenges, universities must offer institutional 

support, such as counseling services, flexible learning schedules, and childcare facilities. Role Conflict Theory helps 
explain the struggles faced by student mothers and highlights the need for supportive interventions to reduce role strain. 

The theory addresses the stress that arises when individuals are faced with conflicting expectations from 

multiple roles. For student mothers, this theory is particularly relevant as they navigate the dual roles of being both 
students and mothers, often experiencing conflicting demands from their academic responsibilities and childcare duties. 

The theory helps explain the psychosocial experiences of student mothers, including time pressures, emotional strain, 

and the difficulty of balancing academic commitments with caregiving responsibilities. These conflicts can significantly 

affect their mental health, academic performance, and overall learning outcomes. This theoretical lens enables the study 
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 Effect of Psychosocial Experiences 

Psych effects 

 Degree of mental health 

 Level of stress and emotional 
exhaustion 

 Depression 

 Anxiety 

 Social effects 
 Level of stigma and 

stereotyping 

 Rate of discrimination 
 Adherence to University 

policies 

 Degree of psychological Well-
being 

 Level of self esteem 

 Issues of isolation 

 Learning Outcomes    

 Timely / frequent Class 

attendance  

 Timely assignment 

completion  

 Regular group participation  

 Smooth progression rates 

 Academic performance 

to explore how role conflict impacts student mothers' ability to thrive academically and cope with the stresses of both 

roles. 

 

2.2 Empirical Review 

Previous studies have established that psychosocial experiences associated with student motherhood can 

influence learning outcomes. Wladkowski and Mirick (2019) found that student mothers experienced difficulties 
balancing parenting and academic responsibilities, with social isolation, limited support and emotional demands 

affecting their academic engagement. Similarly, Sangawe (2020), in a study of undergraduate student mothers at the 

University of Dodoma, reported that stress and worry were associated with inadequate family and peer support, 

relationship challenges and limited assistance, which affected their ability to cope with academic responsibilities. Deng 
et al. (2022) further observed that stress and emotional difficulties among student mothers could interfere with their 

physical, psychological and emotional preparedness for learning, while Rana et al. (2022) reported that some student 

mothers discontinued their undergraduate studies while experiencing such challenges. 
In Kenya, Kosgeys (2021) found that undergraduate student mothers experienced financial difficulties related 

to university fees, childcare and family responsibilities, while stereotyping and exclusion from study groups affected 

lecture attendance and social relationships. Mwangi (2022), focusing on motherhood and learning among undergraduate 
student mothers in public universities in Western Kenya, found that the multiple family and community responsibilities 

of women created psychosocial challenges as they attempted to combine motherhood and academic work. Similarly, 

Simon (2020) observed that student mothers experienced role strain when attempting to balance childcare and academic 

responsibilities. These studies generally demonstrate that stress, inadequate social support, financial constraints, stigma 
and competing parenting responsibilities may affect student mothers' learning experiences. However, most previous 

studies examined individual challenges or broader experiences of student motherhood, while limited attention has been 

given to the combined effect of psychosocial experiences on learning outcomes among undergraduate student mothers 
in public universities in Western Region, Kenya. This study therefore addressed this gap by examining the effect of 

psychosocial experiences on their learning outcomes. 

 

2.3 Conceptual Framework 

 

  Independent Variable                                                                              Dependent variable 
 
 

    

  

 

 

 

 

                                                                           

  

                                                                                  

 

 

 

 

 

 

 

 

Figure 1 

Conceptual framework 

Source: Researcher 2025 

 

The psychosocial experiences of student mothers, which include stigma and stereotyping, mental health issues, 
discrimination due to policy, changes in intimacy and relationships, feelings of guilt, and stress, form the foundation of 

this study. These experiences are not uniform and necessitate specific measurement strategies to capture their nuances. 

Stigma and Stereotyping are to be measured through surveys and interviews to understand student mothers' perceptions 

regarding stigmatization and stereotyping within their academic environment. Mental Health Issues will be assessed 
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through standardized psychological assessment tools, such as the Beck Depression Inventory or the Generalized Anxiety 

Disorder 7-item scale. Discrimination Due to Policy will collect data on reported instances of discrimination experienced 

by student mothers, including any discriminatory university policies. Changes in Intimacy and Relationships will be 
explored through qualitative interviews to comprehend the dynamics and perceptions surrounding these changes. 

Feelings of Guilt will be measured using self-report questionnaires or interviews to gauge the intensity and frequency 

of guilt among student mothers. Lastly, Stress levels will be assessed using validated stress scales, such as the Perceived 
Stress Scale (PSS), to quantify the stress experienced by student mothers. 

Learning outcomes are the pivotal focus of this study, encompassing key indicators like graduation rates, 

progression rates, class attendance, and overall academic performance. Each of these outcomes will be measured 

distinctly. Graduation Rates will be calculated as the percentage of student mothers who successfully graduate within a 
specified time frame. Progression rates will be determined by the percentage of student mothers progressing from one 

academic level to the next. Class Attendance will be recorded through attendance records, providing concrete data on 

attendance patterns. Academic Performance will be quantified using academic transcripts or Grade Point Average 
(GPA) scores, offering a comprehensive evaluation of academic achievements. 

 

III. METHODOLOGY 
 

3.1 Research Design 

This research employed a mixed-method research design. To better understand a research problem, a mixed-

method research design is a process for gathering, analyzing, and "mixing" qualitative and quantitative data and 
methodologies in a single study. (Huntington-Klein, 2021). The aim was to combine quantitative methods' differing 

strengths and overlapping weaknesses with those of qualitative methods. Mixed research design provides a more 

complete understanding than quantitative or qualitative alone (Leavy, 2022).  

 

3.2 Study Area 

 The study was conducted in public universities located in the Western Region of Kenya. The region provided 
the geographical setting for examining the psychosocial experiences and learning outcomes of undergraduate student 

mothers within public university environments. The study covered four public universities in the region, where the 

participating respondents comprised undergraduate student mothers as the main study population, together with Deans 

of Students, gender and mainstreaming officers, officers responsible for halls of residence and health facilities, and 
Heads of Departments. These institutions provided the appropriate setting because they accommodate undergraduate 

student mothers who have to balance academic responsibilities with motherhood. The institutional setting also enabled 

the study to obtain complementary information through academic and administrative records, including class attendance 
and examination records, as well as views from university officers responsible for student welfare and academic 

administration. Thus, the study area was relevant for examining how psychosocial experiences within the university and 

motherhood context relate to the learning outcomes of undergraduate student mothers. 

 

3.3 Target Population  

The target population of this research was undergraduate student mothers. The target population comprises one 

thousand three hundred and thirteen (1313) respondents. This consists of one thousand two hundred and seventy-three 
(1273) student mothers, four (4) Deans of students, four (4) officers in charge of the gender and mainstreaming 

committee, four (4) Officers in charge of halls of residences, and four (4) Officers in charge of health facilities from 

each university and twenty-four (24) Chair of Departments. 
 

3.4 Sampling Techniques and Sample Size  

The study used the census sampling method to sample all four (4) Deans of students, four (4) officers in charge 

of the gender and mainstreaming committee, four (4) Officers in charge of halls of residences, and four (4) Officers in 
charge of health facilities from each university. Census sampling was most appropriate since there are few targeted 

respondents (Lakens, 2022). 

The study also embraced a purposive sampling technique to select six departments from each university. The 
research choose six department chairs to provide accurate and reliable information concerning the number of student 

mothers in their departments. 

The study used Yamane’s Sample formula to determine the sample size of student mothers in public Universities in 
Kenya. The formula was developed by Yamane (1973). 

 

n      =    N 

                    1+N (e)2   …………………………………………………………………………… Equation 3.1
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Where: n = required sample size 

e = level of significance taken to be 0.05 

N= the population size 
1= constant 

N = 1273 

e = 0.05  
n      =    1273            = 304 respondents 

        1+1273 (0.05)2 

 

The sample population of each category was calculated based on proportion, which was calculated by dividing 
category target respondents by the total target population and multiplying it by the total sample size. The respondents 

were then further chosen using simple random sampling. 

Institution code 001= 
646

1273
𝑋304=154 respondents 

Institution code 002=
392

1273
𝑋304=94 respondents 

Institution code 003=
127

1273
𝑋304=30 respondents 

Institution code 004=
108

1273
𝑋304=26 respondents 

Simple random sampling was used in this study to ensure that every undergraduate student mother in the public 
universities in Western Region, Kenya had an equal chance of being selected to participate in the research. This method 

was appropriate as it minimizes selection bias and provides a representative sample of the population. By randomly 

selecting 304 respondents from the four public universities using Yamane’s sample formula, the study aimed to achieve 
unbiased results that could be generalized to the larger population of student mothers in these institutions. Simple 

random sampling ensures that the findings reflect the experiences and outcomes of the broader group of student mothers, 

making the study's conclusions more reliable and valid. 
 

3.5 Data Collection Instruments   

The study used questionnaires, in-depth interview schedules, observation checklists, and document analysis to 

collect data. Questionnaires with a five-point Likert scale were administered to undergraduate student mothers to obtain 
information on psychosocial experiences and learning outcomes. In-depth interviews were conducted with Deans of 

Students, gender and mainstreaming officers, residence officers, health facility officers, and Heads of Departments to 

obtain detailed information. Document analysis involved reviewing attendance registers and examination records to 
complement the primary data, while observation provided additional information on student mothers' experiences. The 

use of multiple instruments enabled triangulation of information from questionnaires, interviews, observations, and 

institutional records.  
 

3.6 Document Analysis  

Written documents have certain information regarding the current records of a particular subject under study; 

they involve field notes, diaries, journals, records, biographies, statistics, and archives (Morgan, 2022). On this record, 
the chairs of various departments in various educational schools have access to students' academic performance and 

class attendance records. Thus, the researcher reviewed these documents to obtain the percentage of lesson attendance 

of the sampled student mothers and students' academic performance from the departments. With the help of the 
department chair, the researcher will compare class attendance and student performance of student mothers and non-

student mothers. Document analysis complements primary data by examining institutional policies, academic 

documents, and relevant literature. This method provides a contextual understanding of the support systems available 

for student mothers. It sheds light on how institutional frameworks influence psychosocial experiences and learning 
outcomes in Western Region, Kenya universities. 

 

3.7 Validity of the Research Instruments 
The degree to which a research instrument measures what it is intended to measure is determined by its validity. 

Supervisors and lecturers in the department of psychology were given questionnaires to proofread and identify offensive, 

irrelevant, confusing, or awkward questions, after which the questions were appropriately restructured. Experts 
primarily test the validity of the questions (Pearson et al., 2020). 

Additionally, factor analysis was carried out to assess the construct validity of the questionnaire and confirm 

whether features are being validated by a study tool to collect data sufficiently and appropriately cover what is intended. 

To verify validity, the observed variables' dimensions were reduced. This study employed KMO and Bartlett's tests to 
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determine the efficacy of data collection and its eligibility for factor analysis. Bartlett's test over 0.05 and KMO value 

above 0.5 indicated appropriate factor analysis. The results are presented in Table 1. 

 

Table 1 

KMO and Bartlett's Tests 
 Items retained KMO Bartlett’s test 

𝝌𝟐 df p-value 

Psychosocial experiences   13 0.744 437.174 55 0.000 

Learning Outcomes 5 0.761 471.233 40 0.001 

 

The results indicate that the research instruments employed to assess the various variables in the study are both 

valid and reliable, as demonstrated by the Kaiser-Meyer-Olkin (KMO) values and the Cronbach alpha scores. The KMO 
values for the various objectives are as follows: 0.744 for analyzing the impact of psychosocial experiences, 0.761 for 

online learning outcomes. The KMO values indicate that the data is appropriate for factor analysis, as all values exceed 

the threshold of 0.7, signifying satisfactory sampling adequacy. The results of Bartlett's test indicate significant p-values 

of 0.000 and 0.001, respectively, affirming that the correlations among variables are statistically significant and not 
attributable to random chance. These findings substantiate the validity of the research instruments employed in the study. 

 

3.7.1 Reliability of the Research Instruments 
The degree to which an instrument consistently yields findings after multiple trials is known as its reliability. 

An instrument's reliability can be increased by precisely identifying the data needed and regularly using it in field testing. 

Reliability was evaluated using Cronbach's alpha, a statistic whose values range from 0 to 1. Values between 0.7 and 
1.00 indicated good reliability and were accepted, but values below 0.70 were viewed as less dependable and were not 

accepted (Pearson et al., 2020). The results are shown in Table 2. 

 

Table 2 
Cronbach's Alpha Reliability 

Construct Number of Items Cronbach alpha Conclusion 

Psychosocial experiences   13 0.863 Reliable 

Online learning 5 0.874 Reliable 

 

The results demonstrate robust internal consistency among the study's components, evidenced by Cronbach 
alpha values exceeding the widely acknowledged threshold of 0.7, indicating credible measurements. The Cronbach 

alpha for assessing the impact of psychosocial experiences was 0.863, signifying strong reliability in this aspect. 

Similarly, learning outcomes produced a Cronbach alpha of 0.874, reinforcing the reliability of the assessment scale. 

 

3.8 Data Analysis  

Data collection instruments were checked for accuracy and omissions. Quantitative data was cleaned and sorted, 

and impossible values and missing data were identified and managed, as well as outliers. Data was then corded and run 
through a statistical package and social science. The study also used diagnostic tests to test whether the regression model 

met its linear assumptions. Descriptive statistics comprised mean, standard error, standard deviation, minimum and 

maximum statistics.  Inferential statistics also included correlation analysis and the Chi-Square Test of Independence. 
Correlation analysis examined the strength and direction of relationships between psychosocial experiences and learning 

outcomes. This statistical method allowed the researcher to determine if there is a significant linear relationship between 

these variables, providing insights into the extent to which they co-vary. The Chi-Square Test of Independence also 

assessed the association between categorical variables, such as motherhood status and academic achievement. This test 
helped determine if there is a significant relationship between these variables, aiding in understanding the impact of 

psychosocial experiences on learning outcomes among undergraduate students in Western Region, Kenya public 

universities. 
In the study, qualitative data was analyzed through thematic analysis, where responses from open-ended 

questions or interviews were coded into themes or patterns that reflected the experiences of student mothers in relation 

to their psychosocial experiences and learning outcomes. This analysis helped provide a deeper understanding of the 

factors affecting their academic journey. To ensure the validity and comprehensiveness of the findings, the qualitative 
data was triangulated with quantitative data, which had been gathered through structured surveys and analyzed 

statistically. The triangulation process involved comparing the qualitative themes with quantitative results to see if they 

aligned or highlighted different perspectives. This combined approach allowed for a more robust interpretation of how 
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psychosocial experiences and academic resilience influenced learning outcomes, providing a holistic view of the student 

mothers’ academic challenges and successes. 

 

IV. FINDINGS & DISCUSSION 

 

4.1 Descriptive Statistics on the effect of Psychosocial Experiences on Learning Outcomes of Student Mothers 
The objective of the study was to determine the effect of psychosocial experiences on the learning outcomes of 

student mothers in public universities in Western Region, Kenya. The objective was based on the null hypothesis that 

psychosocial experiences of student motherhood have no significant effect on learning outcomes at public universities 

in Western Region, Kenya. This objective was quantitatively measured using various scales where numbers were 
assigned to each scale. Interview schedule was analyzed through content analysis and triangulated with quantitative 

data. The results were presented in Table 3. 

 

Table 3 

Effect of Psychosocial Experiences on Learning Outcomes of Student Mothers 
No. Statement Percentages and frequencies TOTAL 

1 SD 2 D 3 N 4 A 5 SA 

1. I feel stressed about balancing my 

motherhood responsibilities with my 

academic goals 

25 

(9.6%) 

29 

(11.1%) 

17 

(6.5%) 

97 

(37.25) 

93 

(35.6%) 

261 

2. I have adequate emotional support to 

balance motherhood and my studies 

79 

(30.3%) 

89 

(34.1%) 

29 

(11.1%) 

25 

(9.6%) 

39 

(14.9%) 

261 

3. My social interactions on campus 

positively affect my academic 

performance 

29 

(11.1%) 

38 

(14.6%) 

16 

(6.1%) 

92 

(35.2%) 

86 

(33.0%) 

261 

4. I find it challenging to keep up with my 
academic responsibilities due to my 

parenting role 

31 
(11.9%) 

36 
(13.8%) 

12 
(4.6%) 

84 
(32.2%) 

98 
(37.5%) 

261 

5. The university provides adequate 

academic resources to help me succeed 

as a student mother 

41 

(15.7%) 

45 

(17.2%) 

21 

(8.0%) 

79 

(30.3%) 

75 

(28.7%) 

261 

6. I can manage my finances well enough 

to support my education and child (ren). 

78 

(29.9%) 

74 

(28.4%) 

18 

(6.9%) 

52 

(19.9%) 

39 

(14.9%) 

261 

7. I am confident in my ability to perform 

well academically despite the challenges 

of motherhood 

44 

(16.9%) 

41 

(15.7%) 

14 

(5.4%) 

81 

(31.0%) 

81 

(31.0%) 

261 

 
The study intended to determine the respondents' opinions on whether they feel stressed about balancing their 

motherhood responsibilities with their academic goals. The findings showed that 9.6% strongly disagreed, 11.1% 

disagreed, 37.25% agreed, and 35.6% strongly agreed that they felt stressed about balancing their motherhood 

responsibilities with their academic goals. The findings show that most student mothers experience stress concerning 
their financial obligations and academic aspirations, which may significantly influence their performance. This implies 

that many students’ mothers experience significant stress due to the pressure of balancing motherhood responsibilities 

with academic goals. These results were similar with the interview response from chairperson of gender mainstreaming 
committees (CGMC) when they were asked to state the critical challenges do undergraduate student mothers commonly 

face in balancing their academic pursuits with the responsibilities of motherhood within our university. CGMC1 16 th 

April 2025 stated that; 
"Student mothers often experience financial strain as they balance their academic costs with child-rearing 

expenses. This can lead to food insecurity, limited access to learning resources, and poor housing 

conditions, which significantly affects their overall academic performance." 

The few respondents who disagreed with the statement do not perceive stress in managing these responsibilities. 
This may be associated with better academic performance since they probably have developed ways of handling stress 

or have support. 

These results are corroborated by Role Conflict Theory, which posits that individuals frequently encounter stress 
when compelled to fulfil conflicting expectations from their roles. Student mothers manage the combined obligations 

of academia and motherhood, each accompanied by distinct expectations and requirements. The financial 

responsibilities associated with motherhood, including child support, may interfere with the academic requirements of 

fulfilling schoolwork, attending lectures, and attaining scholastic achievement. 
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Respondents were asked whether they have adequate emotional support to balance motherhood and their 

studies. The findings indicate that 64.4% of respondents disagreed, suggesting that most of these students struggle with 

emotional backing, which could hinder their ability to manage academic and maternal responsibilities effectively. The 
above findings concur with the results obtained from Chairperson of Gender Mainstreaming Committees during 

interview when they were asked to state how the university ensures that student mothers receive adequate emotional 

and social support to enhance their academic success. CGMC2 on 16th April 2025 stated that; 
"Our policies ensure equal opportunities for all students, and we have special programs focused on the 

needs of student mothers. These initiatives aim to foster an inclusive environment that acknowledges both 

academic challenges and their responsibilities at home."  

On the other hand, the 24.5% who agreed (9.6% agreed and 14.9% strongly agreed) show that a smaller 
proportion of student mothers receive sufficient emotional support, which may contribute positively to their academic    

resilience and learning outcomes. 

The study sought to determine whether student mothers' social interactions on campus positively affect their 
academic performance. The results presented in Table 3 indicate that the majority of student mothers, 68.2% of those 

who responded, agree with the statement that their social interactions on campus have a positive impact on their 

performance; 35.2% agreed, and 33.0% strongly agreed. This implies that such interactions may help develop a 
supportive community, motivation, and emotional support essential for achievement. The above findings concur with 

the interview responses obtained from Chairperson of Gender Mainstreaming Committees. CGMC3 on 16th April 2025 

stated that; 

"We prioritize the creation of supportive spaces for student mothers, ensuring they are included in 
academic and social activities. We also run awareness campaigns to ensure the campus community 

understands the unique pressures they face, fostering empathy." 

The results of this study also correspond with those of Kensinger and Minnick (2018), who similarly discovered 
that pleasant social contacts can substantially improve academic achievement. Their research emphasized that 

supportive relationships with classmates, teachers, and family enhance coping mechanisms and academic    resilience,  

particularly for student mothers. This study in Western Region, Kenya demonstrates that social contacts enhance the 
learning outcomes of student moms, underscoring the significance of a supportive academic and social environment for 

their success. 

However, 20.7% of the respondents (11.1% strongly disagreed and 14.6% disagreed) believe that their social 

relations are not beneficial to their performance. This may suggest social exclusion or negative social interactions that 
interfere with learning and academic achievement.  

Respondents were asked whether they find it challenging to keep up with their academic responsibilities due to 

my parenting role. The results indicate that most of the student mothers, 69.7%, agreed with the statement that they 
struggle to balance their academic work because of their parenting role, 32.2% agreed, and 37.5% strongly agreed. This 

means that most student mothers are likely to experience a lot of pressure in balancing their studies and parenting, which 

may hurt their performance, time management, course involvement, and success. The above findings were similar to 

the responses from the interview guide, in which dean of students (DOS) were asked to elaborate on psychosocial 
challenges that student mothers encounter. DOS1 on 17th April 2025 stated that; 

"One of the major challenges student mothers face is time management. Balancing academic commitments 

and childcare often leaves them overwhelmed. They struggle to meet deadlines, attend lectures, and take 
care of their children, leading to high levels of stress that impact their learning outcomes." 

Finally, the ones who dissented (15.7%) argue that some student mothers do not consider their parenting role a 

barrier to their studies. This minority may encounter fewer academic difficulties attributed to appropriate support 
mechanisms or individual hardiness. 

The respondents' opinions were sought on whether the university provides adequate academic resources to help 

them succeed as student mothers. The results in indicate that most of the student mothers, 30.3%, agreed, and 28.7% 

strongly agreed that their university offers sufficient academic resources to enable them to succeed. From this point of 
view, these respondents are confident and encouraged in their academic endeavors, which may improve their academic 

performance. On the other hand, 25% of the respondents (17.2% disagreed and 15.7% strongly disagreed) believe that 

the resources are inadequate, meaning that there is a possibility of a group of students who may underperform due to 
lack of resources. 

Respondents were asked whether they could manage their finances well enough to support their education and 

child (ren). From the results presented, it can be seen that 34.8% of the student mothers responded either ‘agree’ or 
‘strongly agree’ to the statement that they can handle their finances to cater to their needs as students and their children. 

This means that these mothers may have less financial pressure, which can improve their academic performance by 

freeing them up to study and be active participants in university life. On the other hand, a significant majority, 58.3% 

of the respondents who disagreed or strongly disagreed, expressed that they had difficulties managing their finances. 
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This great number may experience high levels of stress and distractions that affect their academic performance as they 

struggle to balance education and financial issues. The above findings were similar to the responses obtained from 

chairperson of gender mainstreaming committee when they were asked on the challenges faced by student mothers. 
CGMC4 on 16th April 2025 stated that; 

"Student mothers often experience financial strain as they balance their academic costs with child-rearing 

expenses. This can lead to food insecurity, limited access to learning resources, and poor housing 
conditions, which significantly affects their overall academic performance." 

The challenges numerous student women encounter in balancing their money while supporting their education 

and children can be elucidated through Role Conflict Theory. This idea emphasizes the conflict when individuals must 

fulfil the obligations of several roles that vie for their time, energy, and resources. Student mothers face substantial 
financial commitments in their academic role, encompassing tuition fees, textbooks, and other educational expenditures. 

In contrast, their parental role incurs further financial responsibilities, such as childcare, healthcare, and daily living 

expenses for their children. 
Respondents were asked whether they were confident in their ability to perform well academically despite the 

challenges of motherhood. Table 4 presents the results, which indicate that 62.0% of student mothers either agree or 

strongly agree with the statement that they are confident about their academic performance despite the challenges of 
motherhood. This means these mothers have high academic self-efficacy, which probably increases their commitment 

and concentration, improving their performance. Also, 32.6% of the respondents disagreed or strongly disagreed with 

the statement, which shows their lack of confidence in their academic performance while handling responsibilities. This 

great number may develop anxiety and stress, which may affect their performance since doubt in their abilities may 
affect their motivation and concentration. 

The confidence exhibited by numerous student moms in their academic performance, despite the hardships of 

parenthood, can be substantiated by Role Conflict Theory. According to Role Conflict Theory, individuals are more 
likely to succeed when they possess a sense of competence, believe in their talents and capacities to confront obstacles 

and act autonomously, making choices corresponding to their values and objectives. Student mothers' confidence likely 

arises from a profound sense of competence cultivated through managing the intricacies of academic and parental 
obligations. 

 

4.2 Descriptive Statistics on Learning Outcomes of Student Mothers 

The study sought to find out how respondents would rate their overall academic performance as an 
undergraduate student mothers. The results were presented in Figure 2. 

 

 
Figure 2 

Overall academic performance of an undergraduate student mother 

 

According to the above results, a significant number of moms enrolled in undergraduate programs at public 
universities in Western Region, Kenya struggle to perform at their best academically. Many student moms find it 

difficult to balance their academic obligations with their parental responsibilities. The above findings were supported 

by the findings obtained from dean of students when they were asked to assess the overall academic performance of 
student mothers at the university. DOS7 on 17th April 2025 stated that; 

"Student mothers tend to face unique challenges, but many manage to perform well academically despite these 

obstacles. While some struggle with time management, others are highly motivated to succeed. We see a mixture 
of outcomes, with some excelling and others needing more academic and personal support." 
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Respondents were also asked to state how often they find it challenging to balance their academic 

responsibilities with their responsibility as a mother.  

 
The results were shown in Figure 3.  

 
Figure 3 
Frequency of challenging to balance academic responsibilities and responsibilities as a mother 

 

The findings mentioned above suggest that most undergraduate moms attending public universities in Western 

Region, Kenya struggle to strike a balance between their roles as mothers and their academic obligations. Given that 
29.9% of respondents said they occasionally find it difficult and 37.5% said they always find it difficult, it is evident 

that the obligations of both parenting and school provide significant challenges for the majority of student mothers. Just 

15.7% of respondents say they never find it difficult, indicating that juggling motherhood and school obligations is a 
typical challenge. The above responses were supported with the response obtained from chair of department when they 

were asked to state how student mothers in their department manage the balance between academic work and their 

responsibilities as mothers. HOD1 on 18th April 2025 stated that;  
"Student mothers in our department often find it challenging to balance their academic work with motherhood. 

While some manage by adjusting their course load or utilizing university resources, others struggle due to the 

demands of both roles. Flexibility in deadlines and the availability of support from faculty are essential." 

Respondents were asked to state the number of units they failed in the last semester. The results were presented 
in Figure 4. 

 

 
 

Figure 4 
Number of units failed 

 

The above findings imply that a significant proportion of undergraduate student mothers in public universities 

in Western Region, Kenya experience academic setbacks, with 27.2% failing one unit and 23.4% failing two units in 
the last semester. Furthermore, 18.0% of respondents failed three units, and 16.1% failed more than three units, 

indicating that academic failure is a prevalent issue among this group. This suggests that the combined pressures of 

motherhood and academic responsibilities may negatively impact their academic performance, highlighting the need for 
better support systems to help student mothers navigate these challenges. Despite these setbacks, 15.3% of respondents 

did not fail any units, implying that some student mothers are able to manage these dual responsibilities effectively, 
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potentially due to higher levels of academic  resilience or support systems. The results obtained above were in agreement 

with the interview response obtained from heads of department when they were asked on whether student mothers in 

their department face a higher risk of failing courses due to their caregiving responsibilities. HOD2 on 18th April 2025 
stated that; 

"Yes, some student mothers do face a higher risk of academic struggles due to their caregiving roles. The lack 

of time for studying, coupled with stress from balancing both responsibilities, can lead to challenges. However, 
students who seek support or adjustments often manage to improve their performance." 

The study sought to find how respondents rate their ability to concentrate during exam considering their duties as a 

mother. The findings were shown in Figure 5. 

 

 
Figure 5 

Ability to concentrate during exams 

 

The aforesaid statistics show that a considerable number of undergraduate student moms in public universities 
in Western Region, Kenya struggle with concentration during exams due to the demands of motherhood. With 47.5% 

of respondents reporting poor or very poor concentration, research shows that juggling academic commitments with 

maternal duties severely effects their capacity to focus during tests. This suggests that some student mothers are able to 
handle their responsibilities more successfully, perhaps as a result of stronger academic resilience or support networks, 

as 19.5% of respondents rated their concentration as average and 32.9% as good or excellent. Given the strong 

correlation between student moms' learning outcomes and academic achievement and their capacity to focus, these 
findings highlight the significance of addressing the psychosocial difficulties they encounter. 

The responses above were in agreement with the findings obtained from heads of department during interview 

when they were asked on whether student mothers in their department face difficulties in concentrating during exams 

due to their caregiving duties. HOD3 on 18th April 2025 stated that; 
"Yes, some student mothers face challenges focusing during exams, often due to stress or exhaustion from their 

caregiving duties. We try to accommodate them by offering exam flexibility or extra support, such as providing 

additional study resources or allowing for breaks during long exams." 
Respondents were asked to give the main reason they believe impacts their academic success as a student 

mother. The results were shown in Figure 6. 

 

 
Figure 6 
Reasons that Impact Success as a Student Mother 
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The above data show that undergraduate student mothers in public universities in Western Region, Kenya 

encounter a variety of problems that significantly impair their academic progress. The biggest obstacles are stress 

(23.4%) and time constraints (22.6%), which are probably related to the difficulties of juggling maternal and academic 
obligations. Furthermore, 19.5% of respondents said that their academic performance was hampered by a lack of 

financial resources and family duties, suggesting that these factors are also quite important. In addition, 14.9% of 

respondents cited a lack of academic support as a barrier, indicating that their difficulties are made worse by a lack of 
institutional or social support. 

 

4.3 Chi Square test of Independence 

The Chi-square test of independence was used in this study to examine the relationship between psychosocial 
experiences and learning outcomes among student mothers. Chi Square test of independence for psychosocial 

experiences and learning outcomes. The results for Chi Square test of independence for psychosocial experiences and 

learning outcomes were presented in Table 4. 
 

Table 4 

Chi Square Test of Independence for Psychosocial Experiences and Learning Outcomes 
 Value df Asymp. Sig. (2-sided) 

Pearson Chi-Square 51.167a 13 .000 

Likelihood Ratio 53.564 13 .001 

Linear-by-Linear Association 7.321 13 .000 

N of Valid Cases 260   

 

These results indicate that there is a statistically significant relationship between psychosocial experiences and 

learning outcomes for student mothers in public universities in Western Region, Kenya. Since the Chi-square values are 

greater than 5.99 and the p-values are less than 0.05, we can reject the null hypothesis, confirming that psychosocial 
experiences have a meaningful impact on the learning outcomes of these students. This suggests that the psychosocial 

factors influencing student mothers are crucial in determining their academic success. 

 

4.4 Model Summary 

The model summary elucidates the relationship between academic resilience on learning outcomes of 

undergraduate student mothers in public universities in Western Region, Kenya. R, denoting the multiple correlation, 
signifies a robust positive association between the two variables. The R square, or coefficient of determination, indicates 

a substantial proportion of the variation in learning outcomes that may be attributed to academic resilience. The model 

summary results were shown in Table 5. 

 

Table 5 

Model Summaryb for Psychosocial Experiences and Learning Outcomes 
Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .761a .579 .552 .439 

 
The results indicate an R-value of 0.761 and an R square of 0.579, signifying a robust and significant correlation 

between psychosocial events and learning outcomes. An R-value of 0.761 indicates a strong correlation. Still, an R-

square value of 0.579 means that approximately 58% of the variance in learning outcomes is attributable to the 
psychosocial stressors encountered by student mothers. The residual variation in learning outcomes, totaling 42.1%, 

was attributable to variables outside the model. 

 

4.5 ANOVA
a 
for Psychosocial Experiences and Learning Outcomes 

ANOVA was employed to ascertain whether statistically significant variations exist between psychosocial 

experiences on learning outcomes of undergraduate student mothers in public universities in Western Region, Kenya. 

The investigation evaluates whether variances in these experiences result in substantial differences in academic 
achievement, offering insights into the influence of psychosocial factors on learning outcomes.  The ANOVA findings 

were shown in Table 6. 
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Table 6 

ANOVAa for Psychosocial Experiences and Learning Outcomes 
Model Sum of Squares df Mean Square F Sig. 

1 Regression 69.214 1 69.214 38.71 .003b 

Residual 463.116 259 1.79   

Total 532.330 260    

 

The results indicate an F value of 38.71, significantly beyond the crucial F value of 3.87, with a significance 
value of 0.003, below the p-value of 0.05. This signifies that the disparities in learning outcomes attributable to 

psychosocial events are statistically significant. Consequently, we can ascertain that psychosocial experiences 

significantly influence the academic performance of student mothers in public institutions in Western Region, Kenya, 
and these experiences lead to disparities in their learning results. 

 

4.6 Regression Analysis 
Regression analysis examined the relationship between psychosocial experiences and student mothers' learning 

outcomes in Western Region, Kenya's public universities. The results were shown in Table 7. 

 

Table 7 
Regression Coefficients for Psychosocial Experiences and Learning Outcomes 

Model Unstandardized Coefficients t Sig. 

B Std. Error 

1 (Constant) 2.127 0.913 2.331 .000 

PE -1.213 0.231 -5.251 .003 

 

The data above suggest a constant value of 2.127, signifying that in the absence of psychosocial experiences, 

the learning outcome for student moms in public institutions in Western Region, Kenya is 2.127. The constant is 
statistically significant because the t-value of 2.331 exceeded the crucial value of 1.649. This was further supported by 

a significance value of 0.00, less than 0.05.  

The regression coefficient for psychosocial experiences was -1.213, with a t value of -5.251, below the crucial 
t value of -1.649, and a significance value of 0.003, less than 0.05. This indicates a statistically significant and negative 

effect of psychosocial experiences on the academic performance of student mothers. The study rejects the null 

hypothesis, which posited that psychosocial experiences do not significantly influence learning results. A unit increase 

in psychosocial experience results in a decrease of 1.213 units in the learning outcomes of student mothers. This 
illustrates that psychosocial factor, including stress, stigma, and insufficient social support, might diminish the academic 

performance of student mothers by impacting their mental health, concentration, and motivation. Such adverse 

experiences may result in academic disengagement, reduced self-esteem, and heightened challenges in reconciling 
parenting with academic obligations. 

 

V. CONCLUSION & RECOMMENDATIONS 
 

5.1 Conclusion 

The results from descriptive statistics showed that most respondents agreed that psychosocial experiences 

affected the learning outcomes of student mothers in public universities in Western Region, Kenya. This is due to various 
factors, such as most student mothers feeling stressed about balancing their financial responsibilities and academic goals. 

Also, most student mothers struggle to keep up with their academic duties due to their parenting role. The regression 

analysis results also show that psychosocial experiences affected student mothers' learning outcomes in Western Region, 
Kenya's public universities. Thus, the study rejected the null hypothesis that psychosocial experiences of student 

motherhood have no significant effect on learning outcomes at public universities in Western Region, Kenya. Therefore, 

the study concluded that psychosocial experiences significantly affected student mothers' learning outcomes in Western 

Region, Kenya's public universities. 
 

5.2 Recommendations 

The results from descriptive statistics showed that most respondents feel stressed about balancing their 
motherhood responsibilities with their academic goals. Therefore, universities in Western Region, Kenya should 

implement targeted support services for student mothers, such as flexible class schedules, on campus-childcare facilities, 

and academic counselling. This would help student mothers better balance their academic and parenting responsibilities, 
ultimately improving their learning outcomes and reducing stress. 
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Due to the parenting role, most respondents struggle to keep up with their academic responsibilities. Therefore, 

it is recommended that universities provide financial assistance programs specifically for student mothers, such as 

scholarships or stipends. Financial support would alleviate stress associated with balancing academic goals and 
motherhood responsibilities, helping student mothers stay focused and succeed in their studies. 

Most respondents stated that most universities do not provide adequate academic resources to help them succeed 

as student mothers. Therefore, universities should create a supportive community for student mothers by establishing 
peer networks or mentorship programs. Access to other student mothers who share similar experiences would provide 

emotional support and practical advice, fostering a sense of belonging and increasing overall academic persistence. 
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